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ABSTRACT

Nidaulail, Atika Jihan. 2022. Content Analysis of English Workbook Used by The
Seventh Graders of Mudal Islamic Junior High School Temanggung. A Paper.
Magelang: English Education Department, Faculty of Education and Teacher
Training, Universitas Tidar. Frst Advisor Dr. Sri Sarwanti, M.Hum., Second
Advisor Lilialndriani, M.Pd.

Keywords: Content Analysis, English Workbook, Cunningsworth.

There are many criteria that have to be fulfilled to be a good workbook. A
Workbook is one media used by the teacher during teaching learning process. It
will help the students build their critical thinking and help the teacher guide the
teaching learning process. There are many workbooks that have not been eval uated.
Workbook evaluation will make the teacher know the weaknesses and the strengths
of the books. It is needed to help the teachers make decison on selecting the
appropriate workbook depending on learners’ need.

This study has three objectives. The first is to know the language content,
the second isto know the skills, and the last objective is to know the topic realized
in the Bahasa Inggris workbook published by CV Kesowo used by the seventh
graders of Mudal Islamic Junior High School.

This study used a content analysis design since it described and anayzed
the data and used documentation in collecting the data. The writer collected the
data from the content of Bahasa Inggris workbook for seventh grader. Then, the
theory about the criteria of good workbook proposed by Cunningsworth (1995) was
used to analyze the data. The workbook evaluation criteria proposed by
Cunningsworth (1995) has complete theory including aims and approaches, design
and organization, language content, skills, topics, methodology, teachers’ books
and practical consideration in which each part followed several items that must be
fulfilled by the workbook.

The result of this study showed that this workbook gets 80% achievement
of language content evaluation. There is one criteria that not include in the
workbook, the workbook does not include the material for pronunciation work. This
workbook gets 83% achievement of skills evaluation. There is one criteria that not
include in the workbook. The listening material is not well recorded even though
there are background information and activities provided. Thisworkbook gets 71%
achievement of topic evaluation. There are two criteria that not include in the
workbook. The variety and range of topic in this workbook is not enough, other
groups are not represented with reference to ethnic origin, occupation, and
disability.

This workbook has almost met all criteria of each language content, skills,
and topic criteria, so the teacher can choose thisworkbook to support their teaching
learning process. The writer al'so can add the variety and range of topic, like the
rising star and hot news, because the criteria of topic islower than others.

vi
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CHAPTERI

INTRODUCTION

1.1 Background of the Study

English as a universal language is expanding rapidly, like in games, film,
newspaper, magazine, caution, instruction, notice, etc. Moreover, English has an
important role for people who will continue into high education. According to
Santosa, et (2014), English education might give opportunities for the students in
achieving the competence in English maximally. In Indonesia, English is the first
foreign language taught from junior high school until senior high school. Students
are expected to be able to master the four skills. Meanwhile, the teachers are
supposed to deliver the materia clearly. The materials are made depending on the
student’s need, especially in EFL classrooms.

In EFL classroom, the material is very important. Anisa (2016: 2) said that
an English textbook has an essentia role in English as a Foreign Language (EFL)
classroom. Workbook is used as the main component in the learning process.
Moreover, nowadays is apandemic erainwhich students are required to study from
home. Although many schools use digital learning media, the teachers think that
workbooks are still considered relevant to support the teaching learning process.
According to Cunningsworth (1995:136), every learning/teaching situation is
unique and depends on factors such as these: (1) the dynamic of the classroom; (2)
the personalities involved; (3) the constraints imposed by syllabuses; (4) the
availability of resources; (5) the expectation and motivation of the learners.

Material can nearly always be improved by being adapted to suit the particular



situation where it is being used. According to Nikoopour and Farsani (2011),
material sinclude anything which can be used to facilitate the learning of alanguage,
they can be instructional, experiential, elucidative, or exploratory. Teacher’s role
also has an effect to build every learning/teaching situation when they are in the
classroom.

According to Naim (2009:28-32), the role of teacher in teaching learning
process is as demonstrator, classroom manager, mediator and facilitator, evaluator,
also administrator. Teachers should make the teaching learning process work
successfully. Workbook is one of the important media that can support the success
of teaching and learning process in the classroom. Cunningsworth (1995:7) said
that workbook are best seen as a source in achieving aims and objectives that have
already been set in terms of learner needs. The teachers can give the students
exercise from workbook after they explained the material. It can check the students
understanding of material. Besides, it also helps students to build their critica
thinking. Workbook will give opportunities to both students and teachers.

Workbook is needed by the teacher and students. According to Bacon in
Tarigan (2009:12), textbook designed for use in class, are prepared and carefully
prepared by expert or expert in the field and are equipped with appropriate and
harmonious facilities. For a new teacher, aworkbook will be a good solution in the
teaching process because they still nervous or embarrassed (Betri, 2018). The
teacher can use the workbook as guidance during the learning teaching process.
Workbook isoneinstructional material that can make teaching learning processwill
be organized. In addition, students in different classes or different teachers will

receive similar content. They also can remember the material using workbook and



they can study independently when they did not hear the teacher’s explanation.
Furthermore, the teachers were able to evaluate the workbook earlier to maximize
the teaching learning process. Based on the writer observation, there are some
problems that are found, like there are many published English workbooks, some
schools do not know the criteria for a good workbook, the workbooks that have not
been evaluated by the teachers, etc.

One of the problems is there are many publishers in Indonesia provide
various workbook. Safitri (2020) said the number of textbooks is published on the
market makes people choose and evaluate textbooks in the EFL Classroom
challenging task. The well-designed workbook will have a positive impact on
students’ learning achievement. Workbook evaluation is needed to help the teachers
make decision on selecting the appropriate workbook. According to Brown (1994:
145) selecting a good material to support the teaching and learning process has a
great influence on the success of ateacher when implementing the learning process.
After evaluating the workbook, the teacher can serve an appropriate and good
workbook for their students.

The next problem isthere are many school s that use workbook to support the
teaching learning process without knowing the criteria that must be fulfilled by the
workbook to be good workbook. There are several criteriato be good workbook, it
includes the communication style, cover, the good assignment, which can make
learning environment be interesting and enjoyable for learners. Workbook also
must suitable with learner’s need. As stated by Nnamdi-Eruchalu (2012), a good
English language book must be qualified by looking at the various communication

needs of the students. Moreover, how is the language content like grammar and



vocabulary in the workbook also important to be noticed. The skills proportion in
the workbook like speaking, reading, writing, and listening has to balance and the
topic has to be attractive for the students and suitable with the environment. The
teacher should be able to eval uate and choose aworkbook that can achieve theaims
of teaching learning process.

In addition, there are many workbooks that have not been evaluated.
Workbook evaluation will make the teacher know the weaknesses and the strengths
of the books. The textbook evaluation criteria proposed by Cunningsworth (1995)
has complete theory including aims and approaches, design and organization,
language content, skills, topics, methodology, teachers’ books and practica
consideration in which each part followed several items that must be fulfilled by
the workbook.

Thewriter choosed the English workbook used in Mudal Junior High School.
This school used the workbook to complete the material of English during
pandemic era. The teacher shared the material in WhatsApp group and gave the
students an assignment from the workbook. In this school, the students met the
teachers one day in a week to learn English directly, but they just learned 30
minutes. In the classroom, the students wrote the teacher explanation and then they
discussed the assignment with the teacher. The students al so searched the example
from the workbook. So, the writer regarded that doing eval uation in this workbook
is important. Therefore, the writer conducted a research study about content

analysis of English workbook based on Cunningsworth theory (1995).



1.2 Identification of the Problems

From the background of the research, the writer identifies some problems, such as:

1. Many publishersin Indonesia provide various workbooks. It makes the teacher
have to select the appropriate workbook.

2. Many schools choose workbook to support the teaching learning process
without knowing the criteria that must be fulfilled by the workbook to be good
workbook.

3. There are many workbooks that have not been evaluated.

1.3 Limitation of the Problem

Based on the identification of the problem, the writer limits the problem in
evaluating a workbook. The writer only focuses on analyze the content of English
workbook published by CV Kesowo that used by the Seventh graders of Mudal
Islamic Junior High School using Cunningsworth theory (1995). The contents of

workbook will be analyzed are language content, skills, and topic.

1.4 Formulation of the Problems

Based on the background of the study, identification of the problems, and limitation

of the problem, the problem is formulated as follows:

1. How isthe language content realized in Bahasa Inggris workbook published by
CV Kesowo used by the seventh graders of Mudal 1slamic Junior High School ?

2. How are skillsreflected in Bahasa Inggris workbook published by CV Kesowo

used by the seventh graders of Mudal 1slamic Junior High School ?



3.

How isthetopic realized in Bahasalnggris workbook published by CV Kesowo

used by the seventh graders of Mudal 1slamic Junior High School ?

1.5 Objectives of the Study

There are some objectives of the the research:

1

To know the language content realized in Bahasa Inggris workbook published
by CV Kesowo used by the seventh graders of Mudal Islamic Junior High
School.

To know the skills reflected in Bahasa Inggris workbook published by CV

Kesowo used by the seventh graders of Mudal Islamic Junior High School .
To know the topic realized in Bahasa Inggris workbook published by CV

Kesowo used by the seventh graders of Mudal Islamic Junior High School.

1.6 Significance of the Study

This study is hopefully beneficia for the following parties:

a. The English teacher

b.

1) They can choose the appropriate workbook for their students, particularly
in Mudal Islamic Junior High School.

2) They can make suitable learning process toward the student’s need

3) They can givethe variation exercise to the students during teaching learning

process

The writers and the editors
1) They can make content English workbook such asin language content,

skills, and topic be better



2) They can create an appropriate workbook that relevant with student’s need
c. Other researchers
1) They can get additional information for their research

2) They can compare their research to get new insight



CHAPTERIII

LITERATURE REVIEW AND THEORETICAL FRAMEWORK

2.1 Literature Review

2.1.1 Content Analysis

Cole (1988) said that content analysis is a method of analyzing written, verbal or
visual communication message. It wasfirst used as a method for analyzing hymns,
newspaper and magazine article, advertisements and political speeches in the 19™
century (Harword & Garry, 2003). Today, content analysis hasalong history of use
in communication, journalism, sociology, psychology and business, and during the
last few decades its use has shown steady growth (Neundrof, 2002). Moreover,
according to Krippendorf (1980), content analysisis a research method for making
replicable and valid inferences from data to their context, with the purpose of
providing knowledge, new insights, a representation of facts and a practical guide
to action. Content analysis allows the writer to test theoretical issues to enhance

understanding of the data.

2.1.2 Workbook

2121 Definition

Many schoolsin Indonesiastill use workbook becauseit still considered relevant to
support the teaching learning process. Astuti (2017) said that workbook is the
common media used in many schools such as senior high school, vocational high
school, also Isamic high school. Workbook contains of some exercises that can

check the students understanding of the material and build their critical thinking.



Workbook not only develops the students cognitive but also the students’

communication, collaboration, and creativity skills. Fitriazmi (2019) said that

workbook is one of a printed media that usually use in learning process to guide a

teacher in giving some activities toward the students. Moreover, Richard (2001)

stated textbooks as a commercial textbook, workbook, cassettes, CD’s, and teacher

guide perhaps are the commonest teaching material in language teaching. From the

explanation above can be concluded that the workbook is common media use in

language teaching to guide teacher in giving some activities and check the students

understanding.

2.1.2.2 The Function of Wor kbook

Cunningsworth (1995:7) identified several key roles that course books play in

English Language Teaching:

a. aresource for presentation material (Spoken and written)

b. asource of activities for learner practice and communicative interaction

c. areference source for learners on grammar, vocabulary, pronunciation, etc.

d. asource of stimulation and ideas for classroom language activities

e. a syllabus (where they reflect learning objectives which have already been
determined)

f. aresourcefor sdlf-directed learning or self-access work

g. asupport for less experienced teachers who have yet to gain in confidence

2.1.2.3 Criteria of Good English Wor kbook

All materials in workbook are good, it just depends on how the book is used

differently by teacher. So, the teacher must choose the good workbook. According
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to Sucipto, S. & Cahyo, S.D. (2019), the learning of English as a foreign language
in Indonesia needs a specific context to be meaningful.

Betri (2018) said that analyzing the specified criteria from the textbook is
one of the ways to determine and eval uate textbook to be specific whether the book
issuitable for use or not in ateaching learning activity. Cunningsworth (1995: 3-4)
proposed eight criteria in evaluating textbook suggested include: 1) Aims and
Approaches, 2) Design and organization, 3) Language Content, 4) Skill, 5) Topic,
6) Methodology, 7) Teachers’” books, and 8) Practical Consideration.
Cunningsworth (1995) explained of those eight criteria:

a. Aimsand approaches
The specific teaching objectives set out in the contents and in the teacher’s
book allow usto build up a picture of acourse which has a sound approach and
aimsto be ascomprehensive aspossible. The approach tolearningisessentially
inductive in that the book provides ample contextualized examples of
structures and from these examples the learners are expected to hypothesize
about the underlying rules. Again, thisis the standard approach of most course
books. In addition, a grammar reference section is included at the back of the
student’s book, giving clear and straight forward explanation of rules, again
with plenty of examples. This represents a more deductive approach toward
learning, with rules given explicitly. A bridge between the two different
approaches is provided by a very useful cross referencing procedure which
points learners towards the reference section at significant points throughout

the book.
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Design and organization

Most course packages consist of at least a student’s book and a teacher’s book.
The student’s book is probably thought of as the main plank of a package, and
rightly so as it is the main point of contact with the student. However, teachers’
books are also very important and are responsible for providing teachers with
the detailed information that they need in order to make the best use of the
whole course. Workbooks or activity books are also commonly included in
course packages and are intended to give students extra practice in items
already introduced in class. Cassettes normally figure prominently in course
packages, and are generally used for listening and pronunciation work.

A major consideration is the extent to which the different parts of the
course package truly work together to form an integrated package. Ideas on
how to bring the different parts together and suggestions on how and when the
various components are best used should appear in the teacher’s book. Ideally
we would look for a chart or other schematic representation showing the
progression of each component in relation to the other components. Clearly
some parts of a package are more central than others, and material that in some
packages is contained in the student’s book will be found in other packages in
a separate book.

Theteacher, the class or the individual student must find their own way
through by selecting appropriate material from the sections and putting
together a negotiated syllabus which in all probability will grow organically as
the learners’ progress. The book is not graded in a structural way as in more

conventional courses, but offers its contents for selection on a ‘self-service’
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basis. To help users, there is an extensive and detailed |earner-training section
which gives detailed advice and guidance to students on how to use the book.

Clearly thisaternativeisnot for studentslacking confidence or teachers
lacking experience. However, it is an interesting initiative which would be of
value to students on a ’false beginners’ or revision course and to teachers with
classes of students having widely varying needs. A degree of sophistication is
needed to handle material of thiskind, and agood deal more responsibility falls
on students when they contribute to the design of their own syllabuses.
Language content
This language content can be compared to what students need to learn and
expect, to evaluate the conformity of materials fun like language content. The
form of language used in textbooksis related to teaching and learning, there are
several aspects. Themes, topics, communicative strategies, cultural issues, and
other factors are also important and will be discussed later in the book. But the
actua items of the language taught -grammar, vocabul ary, and phonology- form
the foundation of everything that contributes to the complex language teaching
process. It isgenerally necessary to analyze the language and divideit into small
units for effective teaching and learning to be taken place.

Students cannot be expected to handle several different aspects of anew
foreign language simultaneously, when they are just beginning to learn it. To
some degree the acquired skills of language use will be transferable from the
mother tongue, but even so it is essentia to reduce the learning load in the
foreign language to assailable units, and this invariably entails focusing on

different aspects of the language separately.
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Grammar

Thefirst consideration is what grammar items are included and they fit the
student’s needs. Grammar is a major component of any general language
course, whether it is recognized, or something else. It is an effective
grammar teaching and that distinguishes language course from a book of
expression the ability to use grammar that equipslearnerswith the ability to
create their speech and use language for their own purposes. When
introducing new grammar items, it is possible to teach the form of a new
grammatical item without its meaning, as in the following example of
teaching the article taken from Blueprint One (Abbs and Freebairn)
Vocabulary

Vocabulary is foreign language that is ignored but has been acquired
because of thisadmissionin recent year. Thisis often affirmed by some true
especiadly at lower levels, students can communicate more effectively with
vocabulary knowledge than with grammar knowledge. Choosing a
vocabulary is a complicated subject and is not as ssimple as expected.

Very often additional vocabulary-learning activities are provided in
students workbooks, as many vocabulary-learning can occur outside of
class. Because the English vocabulary is very large, we can only hope some
of it will beincluded in any textbook that equips studentswith strategiesfor
dealing with unfamiliar vocabulary that they are on sensitive to the
vocabulary system, encouragement as well as teaching new words as much
as possible, workbooks can help will definitely meet. They can also enable

students to develop their own vocabulary-learning strategies.
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d. Skills

Thefour skillsin the general workbook are how workbooks deal with four skills
(listening, speaking, reading, and writing) which are seen as central to language
learning. The skill dimension complements the dimension of grammatically/
lexical/ phonological knowledge and focuses on the ability of learners
sequentially to operate in the language. We need to check if the workbook deal
adequately with all four skills, taking the level and overall aims into account,
and if there is a suitable balance between the skills. We might note here that in-
depth and balanced treatment of all four skillsis not necessary for all teaching
Situation.

Workbook can do more here to help learn about problems, where students
say they are well controlled and graded, but where the responseis more difficult
and harder to understand. Students could then be encourage to develop
strategies for coping, which would range from making informed guesses based
on partial comprehension asking for a repetition, which may or may not come
in asimpler from, but would at least give extra thinking time.

1) Listening
Listening skills is a person’s ability to understand words or sentences taught
by speech partners or certain media. Listening is a skill that is until now
somehow neglected and has not got its proper place in language teaching.
Workbook materials and facilities are still lacking others, such as records
used to supports teacher assignments in teaching listening for use in
Indonesia. Workbook focus on listening in two different ways. Firstly as

part of general oral work, including dialogues and role play, where listening
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plays a secondary role compared with speaking. The second way in which
workbooks handle listening is in its own right, with recorded listening
passages for comprehension, for extraction of information, as alead in to
discussion, in conjunction with areading text, etc.

Speaking

Speaking practice takes place through the oral and practice of new language
items, in dialogue work and in role play. The more mechanical aspects of
speaking are el'se covered in pronunciation practice, where it is part of the
course package, the good oral model of their teacher and many opportunities
to practice on themselves. Workbook vary in the amount of preparation they
give more advanced levels. Some simply provide topics for discussion,
whilst other set up more redlistic interactions through the use of
communication activities, as can be found at Cambridge Advanced English
Jones (1991)

Reading

Reading is the one activity that can be done easily and without any
equipment by students outside the classroom. All they need is access to
suitable text and reference material, such as a dictionary or wordlist.
Reading text can be used for several different purposes, and thisis reflected
in the textbook. Developing your reading and strategy skills presenting a
recycled grammar item expanding vocabulary that provides a modal for
writing provides interesting information for students stimulating verbal
working text. Reading texts also allow students to reflect on the structure

and use of language at their own pace without the sometimes stressful real -
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time constraints that go with listening and speaking. This is an essentia
characteristic of reading as an activity: the reader isin control of the pace
and thisis an important consideration for foreign-language learners.

4) Writing
The writing activity in workbooks is usually of controlled or guided type,
where the model is given and the students’ assignment is to produce
something similar, usually based on additional information provided.

As well as teaching the mechanics of writing at sentence level, we
would expect writing material to familiarize learners with the way written
text is organized in terms of its discourse structure. Different kinds of
writing have different conventions for their organization and expression,
and aworkbook should cover as many of these asis appropriate for the level
and aims of the learners. At the very least, it should deal with paragraphing,
which isthe basic unit of organization for most kind of written English.

e. Topic
The content of topics and subjects athough the book of language courses is
primarily a means of facilitating learning. They cannot simply do that and no
more, because the language is used in real situations for real purpose. A study
of the sheer language as a system will not equip learners to use in real world,
because the workbook must represent the language that it is actually used and
therefore in contains subject matter and dealing with awide range of topics. Not
only this, but this book is also very desirable from many points of view.
Learners come to class, among others attributes, knowledge, attitudes, skills,

cognitive abilities, curiosity, and experience. Language learning as process will
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relate to and engage these attributes so that the learning processis enriched and
made more meaningful. Workbook can contribute to this process by including
subject matter. They can provide opportunities for expanding student’s
experience in general. Using English to convey information about an aspect of
the real world is providing a better model of language use than describing some
imaginary non-existent construct, and a the same time is more likely to
motivate the |earner.
f. Methodology
One of the functions of workbooksisto present the language in such away that
it is learned as effectively and quickly as possible. This implies that the
workbook writers have a view on how language is learned and how it is best
taught. Although the workbook may not seek to impose a rigid methodol ogy
on learners and teachers, nevertheless the way it organizes its material and the
kind of activitiesit promotes can have a profound influence on what happens
in the classroom. The purpose of this part isto explore how workbooks see the
learning process, how they view the needs and roles of learners and how they
can help learnersto learn.
g. Teachers’ book

Teachers will expect a teacher’s book to provide suggestions for the planning
and teaching lessons. They will seek guidance in what to do and how to do it.
We should therefore check that the teacher’s book provides suggested
procedures for the planning, preparation and teaching of lessons. It is also
important that attention is given to the sequencing and progression of |essons

and the planning of schemes of work.
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Some teachers’ books provide a very detailed lesson plan for each unit
of material, in some cases even going so far as to specify every activity,
including the language to be used by the teacher in class. Further support may
be provided by spelling out just what materials and aids are required,
sometimes, for example, showing exactly what flashcards, board drawings, etc
should look like. Other teachers’ books simply provide a small number of
sample lesson plans that cover different kinds of activity in the course book. In
this case it is |eft to teachers themselves to construct analogous plans for the
remaining units. Finally, some teacher’s boos provide no lesson plans as such,
but outline ways of using the different kinds of activity included inthe material.

2.1.3 An Evaluation of English Wor kbook

Teaching learning English spend much time using workbook in class, so
choosing the appropriate one is important. For the ESL learners, the textbook
becomes the major source of contact they have with the language apart from the
input provided by the teacher (Wang, Lin, & Lee: 2011)

According to Hanifa (2018) choosing a suitable textbook for their
teaching situation is deemed to be one of the most challenging tasks that EFL
teacher often face. Not all workbooks are appropriate with students’ condition.
Teachers are demanded to be creative to modify the workbook into something
beneficial in helping students meet the objectives of learning. Cunningsworth
(1995) also states that course book evaluation is important to know weakness
and the strength of the course book in use. Teacher will know the most suitable
and appropriate workbook by doing evaluation that can know the weakness and

the lack to combine with the learning model.
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Hanifa (2018:167) states that it is important to note that how teachers
choose and use the course book in the classroom is not determined by how good
acourse book is, but it ismore likely on how creative teachers in evaluating the
course book and choosing which materials is appropriate for the teaching
activities. Evaluation can be take place before a course book is used, during its
use and after use, depending on circumstances and the purposes for which the
evaluation is being undertaken (Chunningsworth, 1995: 14)

Chunningsworth (1995:15) said there are four guidelinesto help evaluate
workbook:

a  Course books should correspond to learners’ needs. They should match the
aims and objectives of the language-learning programmed.

b. Curse books should reflect - the uses (present or future) which learners will
make of the language. Select course bookswhich will help to equip students
to use language effectively for their own purposes.

C. Course books should take account of students’ needs as learners and should
facilitate their learning processes, without dogmatically imposing a rigid
‘method’.

d. Course books should have a clear role as a support for learning. Like

teachers, they mediate between the target language and the learner.
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2.1.4 Previous Study
In this research, some previous study on textbook analysis have been
extensively done. First, Safitri (2020) has done the research about an Analysis
of English Textbook Entitled Bahasa Inggris “When English Rings A Bell”
based on Cunningsworth Criteria. The objectives of this research were to find
out the quality of material English textbook for the seven grade students in
SMP/IMTs. The researcher focuses the criteria textbook based on
Cunningsworth. The method used in this research was descriptive qualitative
research. In collecting the data, the researcher used adocumentary analysis. The
researcher analysis all of chapters in this textbook publish by Curriculum and
Book Center, Balitbang, Kemdikbud. The results showed that the textbook
Bahasa Inggris “When English Rings A Bell” was good based on
Cunningsworth criteria. This textbook meets the criteria of Cunningsworth
because in thistextbook there is already |language content, skills, and topics.
The second research was conducted by Astuti (2019). The purpose of this
research is to investigate to what extent the "Bahan Ajar Bahasa Inggris" used
by the ninth grade students of junior high school in Madiun an English course
book meets the criteria of a good course book suggested by Cunningsworth.
This research applied qualitative method, which referred to content analysis. It
was conducted from January to April 2019. The researcher analyzed all chapters
of the course book for the ninth grade of Senior Junior High School that was
"Bahan Ajar Bahasa Inggris" published by MGMP Bahasa Inggris in Madiun
Regency. In collecting the data, the researcher used a documentary analysis as

the technique and took all of 11 unitsin the course book analyzed as the sample
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of the research. The researcher used analyzing by Cunningsworth's theories.
Theresult of the study showed that "Bahan Ajar Bahasalnggris' was good. The
percentage was 74.25, the course book fulfilled some criteria of design and
organization, language content, skill and topic asagood course book suggested
by Cunningsworth asit had 71 out of 90 score.

The third was written by Fitriazmi (2019). The objective of thisresearch
is to find out whether the quality of English workbook published by PT.
Swadaya Murni used in MTs Negeri 13 Jakarta fulfilled the criteria in
curriculum 2013. The researcher used qualitative method with content analysis
design as her way to evaluate the quality of English workbook. The instrument
of this research is BANP (Badan Standar Nasional Pendidikan) rubric
assessment and to make this research more valid, the researcher did some
interviews to the teacher and students of MTs Negeri 13 Jakarta that used the
workbook. Moreover, the researcher evaluated the workbook by using Likert
Scale to see the compatibility of the research. The data was collected from
“Bahasa Inggris” Workbook published by PT. Swadaya Murni used in the
eighth grade of junior high school in the academic year 2018/2019. The
workbook consists of 4 chapters as the focus of this research. Then, the
researcher also used Miles and Huberman’s model as the data analyzing
technique. The finding of this research showed that the workbook only reach
31. 25% which means that the workbook did not fulfill the criteria of BSNP
standardization. Then, the interview showed that the teacher and the students

did not satisfy with the explanation of the workbook.
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The similarities between previous researches and this study are the
research and this research applied qualitative method, which referred to content
analysis and used in Junior High School. The novelties of this study are the
object of this research is the content of English workbook or LKS (Lembar
KerjaSiswa) for Seventh gradersthat used in Mudal Islamic Junior High School
when a pandemic and the theory used in this research is theory proposed by
Cunningsworth (1995). In this study, the writer just takes three out of eight

criteria of evaluating workbook: language content, skills, and topic.

2.2 Theoretical Framework

There are many aspects that can make the teaching learning process be
successfully. One of them isworkbook asamedia. Workbook has several benefits
for both teacher and students, such as it can help teachers to give an assignment
to student and can help the students to increase their critical thinking. Doing
evaluating of workbook can help the teacher to choose the good workbook, they
can select the suitable workbook for their student’s need.

The scope of this research is the content analysis of English workbook
used by the Seventh graders and using Cunningsworth theory (1995). The
workbook evaluation criteria proposed by Cunningsworth theory (1995)
including language content (grammar and vocabulary), skills (listening, speaking,
reading, and writing), and topic.

There are the quick reference checklists of the workbook evaluation. This
research aims to describe language content, skills, and topic in English workbook

published by CV Kesowo using Cunningsworth (1995) checklists. It isimportant
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for teacher to know about the workbook that they used in teaching learning

process, because the teacher can select the suitable workbook for their students.

figure.

The theoretical framework of this study is described in the following

A Workbook

Language
Content

Skills

Topics

A Good
Workbook for
Students

Figure 2.1 The Theoretical Framework



CHAPTER |11

RESEARCH METHOD

3.1 Type of the Research

In this research, the writer conducted qualitative research because it presents the
data finding descriptively. According to Cresswell (1992:2) a qualitative study is
defined as an investigation into the understanding of social or human problems,
based on building a complex and holistic picture, formed in words, reporting
detailed views of the informant, and performed in anatura environment. The writer
applied content analysisto interpret the data. Cole (1988) said that content analysis
is a method of analyzing written, verbal or visual communication message.
Therefore the writer used Cunningsworth theory (1995) to analyze the content of

Bahasa Inggris workbook.

3.2 Resear ch Subject

The subject of this research was the content of workbook entitled Bahasa Inggris
untuk SVIP/Mts. Thisworkbook was used by the Seventh Graders studentsin Mudal
Islamic Junior High School Temanggung. The workbook was one mediato support
the studentsto learn English when they arein home. Thisworkbook was written by
Heri Purwanto and published by CV Kesowo. Indonesia’s incumbency on
educational dynamics was also facilitated in thisbook, such asliteracy movements,
enhanced character education, and activities after school. It also summarized the

concept of 4C which implied in the 2013 curriculum, the communication,

24
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collaboration, critical thinking, also creativity and innovation wereinserted into the

material served and task.

3.3 Data and Data Resour ces

The data of this research were the content of Bahasa Inggris workbook for seventh
grader. In this book, there were 4 chaptersand every chapters were divided into five
part: warming up, listening corner, speaking corner, reading corner, and writing
corner. In addition, the data included the material and exercise in this book. The

workbook contained 64 pages.

3.4 Data Collection Technique

The writer used documentation technique in collecting data. According to Sugiono
(2015:329) documentation is a method used to obtain data and information in the
form of books, archives, documents, writing numbers, and pictures in the form of
books, archives, documents, writing numbers, and pictures in the form of reports

and information that can support the research.

3.5 Data Analysis Technique

To analyze the workbook, the writer adopted the steps from Hutchinson and Waters
(1987). They stated that the data analysisin material evaluationis divided into four
steps. There were defining criteria, subjective analysis, objective analysis, and

matching. The following is the explanation:
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1. Defining Criteria

The writer takes three criteriathat proposed by Cunningsworth (1995). There are

language content, skills, and topic. Thisisthe quick reference checklist of the

workbook evaluation that writer takes:

a. The criteria of language content

1)

2)

3)

4)

5)

Does the course books cover the main grammar items appropriate to
each level, taking learners’ needs into account?

Is material for vocabulary teaching adequate in terms of quantity and
range of vocabulary, emphasis placed on vocabulary development,
strategies for individual learning?

Does the course books include material for pronunciation work? If so
what is covered: individual sounds, word stress, sentence stress,
intonation?

Does the course books deal with the structuring and conventions of
language use above sentence level, eg. how to take part in
conversations, how to structure a piece of extended writing, how to
identify the main points in a reading passage? (More relevant at
intermediate and advanced levels)

Are style and appropriacy deal with? If so, islanguage style matched to

socia situation?

b. Thecriteriaof skills

1)

2)

Areall four skills adequately covered, bearing in mind your course aims
syllabus requirements?

Isthere material for integrated skills work?



3)

4)

5)

6)

1)

2)

3)

4)

5)

6)

7)

27

Are reading passage and associated activities suitable for your students’
levels, interest, etc.? Is there sufficient reading material ?

Is listening material well recorded, as authentic as possible,
accompanied by background information, questions and activitieswhich
help comprehension?

Ismaterial for spoken English (dialogues, role plays, etc.) well designed
to equip learnersfor real-life interactions?

Are writing activities suitable in terms of amount of guidance/control,
degree of accuracy, organization of longer pieces of writing

(paragraphing) and use of appropriate styles?

. Thecriteria of topic

Isthere sufficient material of genuine interest to learners?

Is there enough variety and range of topic?

Will the topics help expand students’ awareness and enrich their
experience?

Are the topics sophisticated enough in content, yet within the learners’
language level?

Will your students be able to relate to the socia and cultural contexts
presented in the course book?

Are women portrayed and represented equally with men?

Are other groups represented, with reference to ethnic origin,

occupation, disability, etc.?
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The writer focuses on the differences between the criteria and the existing

material on the workbook.

3. Objective Analysis

In this step, the writer focuses on evaluating the material using quick-reference

checklist for evaluation and selection as proposed by Cunningsworth (1995).

4. Matching

The writer analyses the data, matches it with the checklist, and then calculates the

score and the percentage of analyzing the workbook in general.

There are the following tables to match the data and the Cunningsworth theory

(1995):

Table 3.1 Language Content Criteriafor Workbook (adapted from

Cunningsworth, 1995)

Criteria

Questions

Checklist

Percent (%)

Language
Content

Does the workbook cover the main
grammar items appropriate to each
level, taking learners’ needs into
account?

Is material for vocabulary teaching
adequate in terms of quantity and range
of vocabulary, emphasis placed on
vocabulary development, strategies for
individual learning?

Does the workbook include material for
pronunciation work? If so what is
covered: individual sounds, word stress,
sentence stress, intonation?
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Does the workbook deal with the
structuring and conventions of language
use above sentence level ?

Are style and appropriacy dealt with the
structuring and conventions of language
use above sentence level ? If so, is
language style matched to social
situation?

Table 3.2 Skills Criteria for Workbook (adapted from Cunningsworth, 1995)

Criteria

Questions

Checklist

Percent (%)

Skills

Are all four skills adequately covered,
bearing in mind the course aims,
syllabus requirements?

Isthere material for integrated skills
work?

Are reading passages and associated
activities suitable for students’ levels,
interests, etc.? Is there sufficient reading
material ?

Islistening material well recorded and
accompanied by background
information, question and activities
which help comprehension?

Is material for spoken English well-
designed to equip learnersfor rea-life
interactions?

Are writing activities suitable in terms
of amount of guidance/ control, degree
of accuracy, organization of longer
pieces of writing and use of appropriate
styles?
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Table 3.3 Topic Criteriafor Workbook (adapted from Cunningsworth, 1995)

Criteria

Questions

Checklist

Percent (%)

Topic

Isthere sufficient materia of genuine
interest to learners?

Is there enough variety and range of
topic?

Will the topics help expand students’
awareness and enrich their experience?

Are the topics sophisticated enough in
content, yet within the learners’ language
level?

Will the students be able to relate to the
social and cultural contexts presented in
the workbook?

Are women portrayed and represented
equally with man?

Are other groups represented, with
reference to ethnic origin, occupation,
disability, etc?

3.6 Data Validation

Thewriter used triangul ation as atechnique to check the validity of the data. Denzin

(1978) identified four types of triangulations (1) source triangulation, (2)

investigator triangulation, (3) methodological triangulation, (4) theoretical

triangulation.
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In this study, the writer used investigator triangulation to validate the data.
The writer asked two English experts from lecturers at Tidar University as the
investigator to validate the data. They were Rini Estiyowati |., M.Pd. and M. Fatkhu
Arifin, M.Pd. The data finding was validated by both of them. From the result of

the validation, all data finding were valid. It could be used for research data.
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Surat Tugas Seminar Proposal Skrips
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Surat Tugas
Nomee: B/S3T/UNST F3/TD.062022

Deknn Fakultes Kegurusn dan lmu Pendidikan Universtas Tidar menugashan:

No Nama, NP/ NIK Nama Mahasiswa, NPM  Jobatan dalem Tugas l
1. | Dr Sri Ssrwanti, M Hum Atika Jihan Nidaalail Pembambang |

NIP 19730 1062021212007 NPM 1610302079
2. | Litia Indriami, M P4 ' Pembimbing [1

NIP 19811 1282015042002

| 3. | Moch. Malik Al Firdwus, MPd. Muohammad Khoiruddin ~ Pembimbing |
NIP 1981220202121 1003 NPM 1810302058

4. | Rolesda Yostntha, M . - Pembimbing 11
NIP 19900929201903202 1 ‘

untuk menghadin sexinar proposal mahasiswa secara ambine yang dilaksanalkan pada:

kan. tangaal Senin, 21 Februari 2022

wikty 08:00 5.4 09:00 WIB

media Video conference wa Zoom
Meeting 1D: 919 2277 4634
Passcode: phiD02

Sarat tugas ini dibuat untuk dileksanakan dengan sehaik-baiknyn.

NIP 19590704 198603 1002
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BERITA ACARA
UJIAN SEMINAR PROPOSAL ONLINE

Nama Mahasiswa Allka Jhan Ndaulall
NPM 1610302079
Judul Proposal Contant Analyss of English Workbook Used by The

Scvonth Graders of Mudal llamic Junior High Schoal Temanggung
Nama Casen Pembimbing | De. Sri Sarwantl, M.Hum

Nama Dosen Pembimbing H Lilia Indoand. M Pd

Nama Dosen Penguji | Moch, Malk Al Firdaus, S Pd., M Pd
Nama Oosen Pengu)l |l Rolista Yoshinta, M.Pd

Nama peseria mahasiswa (Ldak wallb) !

rd
<

Tanggal Ujian Seminar Proposs 21 Februar 2022
Ujlan medals media Video Confarence via Zoom

Folo Bukt Uylan

B LA LS T

N — — H B
e
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Surat Tugas Ujian Skrips
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SUBATLUGAS
Nomor - SONUNS7 FVKE, 162003

Diekan Faboltas Keguruan dan lmu Pendidskan Universitas Tidar ntenugnskan

|

| No. ; Nama, NIFNIKNIPPPK Jabatan dalam Tega ’
L Dy Sn Sarwanti, M Hums Ketua Penpuyt
197301062021 282003
2, Lilis Indrism, M. Sekatare "engujl

1981 11282013042002 ’

3 Dy Yarikah M Anggota Penguy
197401302021212002

schagni porulmd ujian skripsi mahasiswa Program Soodi So1 Pendidikas Bahasa Ingygns atay
nens Atiks Nham Nidawladl (1610302079) vaoy didskoanakan puds

hat, tanggal - Senm 17 Apedl 2023
pukul 103054 11:30 WiB
Ruang 1210 (reang wean skrps FEIP)

Serat tugns e dibost untuk dapat dilaksanakan dengan sehaik.-baiknyn
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Journal of Paper Revision
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Title Content Analysis of English Workbook Used by The
Seventh Graders of Mudal 1slamic Junior High School
Temanggung

Name Atika Jihan Nidaulail

NPM 1610302079

First Advisor Dr. Sri Sarwanti, M. Hum.

Second Advisor Lilialndriani, M. Pd.

Examiner Dr. Farikah, M. Pd.

No. Name Suggestion Signature

1. | Dr. Sri Sarwanti, M. Revised the paper based on the

Hum.

examiner and second advisor
suggestions.

2. LiliaIndriani, M.
Pd.

Give aseal and asignature
Check in grammarly

In dedication, mention the
important people, if we want
mention more than one, mention
it in acknowledgement

In Abstrack, makeit be
paragraph

Don’t repeat the same words,
takeit in the last phrase
Explain thelittle
Cunningsworth theory, that
used to analyze the data
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Mention the criteria that not
fulfilled and add one paragraph
for conclusion and suggestion in
abstarct

Mention the theory not the
person

Change with new dean

Italic the Indonesialanguage
Use dot not coma

Use the last name and add the
year behind the name

Dr. Farikah, M. Pd.

Check the year “2022”
Correct the legalization sheet
A workbook not workbook

In the Bahasa Inggris not in
Bahasa Inggris

A universal not universal

For the students not to the
students

Depending on student’s need
not depend on student’s need
EFL classrooms not EFL
classroom

Has an effect not has effect
Criteriafor a good workbook
not criteria of good workbook
To be attractive not to attractive
Is described not is describe

Check the grammar







Appendix 6

Data Validation Sheet

L anguage Content Evaluation

No Language Content Criteria Checklist Description Data
Finding
1.| Does the course books cover the main In chapter 1 the learner need is the students will be ableto; | Page 9
grammar items appropriate to each . greet someone, say the expression of leave taking, say thank | and 10
level, tf;kmg learners” needs into you, and say sorry and the material of grammar is possessive
account? adjective.
In chapter 2 the learner need is the students will be able to; | Page 24
talk about their identity, their hobbies, and their membersof | and 25
family and the material of grammar is the use of “to be” in
simple present tense.
In chapter 3 the learner need is the students will be ableto; | Page
ask for time, date, day, and month and the materia of | 41-43
grammar is adverb of frequency and cardinal & ordinal
number.
In chapter 4 the learner need is the students will be ableto; | Page
use the expression to mention the name and the amount of | 56-58




animals, things, and public buildings and the material of
grammar is article and preposition.

.| Is materia for vocabulary teaching
adequate in terms of quantity and
range of vocabulary, emphasis placed
on vocabulary development,
strategies for individual learning?

In chapter 1 the students learn and develop the vocabulary
using some dialogues. Materia for vocabulary teaching is
adequate, because there are more than 1000 words.

Page 8
and 9

In chapter 2 the students learn and devel op their vocabulary
using some dialogues, short paragraphs, and pictures.
Material for vocabulary teaching is adequate, because there
are more than 1000 words.

Page 17

In chapter 3 the students learn and develop the vocabulary
using some pictures, dialogues, and short paragraph.
Material for vocabulary teaching is adequate, because there
are more than 1000 words.

Page 40

In chapter 4 the students learn and develop the vocabulary
using some pictures, dialogues, and paragraphs. Material for
vocabulary teaching is adequate, because there are more
than 1000 words.

Page 49
and 51
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.| Does the course books include

material for pronunciation work? If so
what is covered: individual sounds,
word  stress,  sentence  Stress,
intonation?

Material for pronunciation work was not found in each
chapter. There was not spesific material for individual
sound, word strees, sentence strees, and intonation. The
students learn the pronunciation not using material in the
workbook but they learn it oraly when the teacher asked
them to repeat what the teacher said.

.| Does the course books deal with the

structuring  and  conventions  of
language use above sentence level,
e.g. how to take part in conversations,
how to structure a piece of extended
writing, how to identify the main
points in a reading passage? (More
relevant at intermediate and advanced
levels)

.| Are style and appropriacy deal with?
If so, is language style matched to
social situation?

In chapter 1, the students learn to practice and make ashort | Page 9
dialogue. They try to take part in conversation about

greeting, thanking, parting, and apologizing

In chapter 3, the students learn to retell the dialogue with | Page 18
their own words, beside that the students also write down | and 23
their personal identity.

In chapter 3, the students learn to take part in conversation | Page 37
about their daily activities they like to do most.

In chapter 4, the students learn to take part in conversation | Page 52
about asking and giving something.

In chapter 1, the language style was matched to sosid | Page5

situation. The writer found a short dialogue when the
students meet their friend on the way. It used informal
language.
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In chapter 2, the language style was matched to sosia | Page 21
gituation. The writer found a short dialogue when the
students talk about their hobby. The language style was
informal.
In chapter 3, the language style was matched to sosia | Page 41
situation. The writer found a short dialogue when 2 friends
talking about their activities. The language style was
informal.
In chapter 3, the language style was matched to sosia | Page 52
situation. The writer found a short dialogue when Andri and
Johan go to the canteen.
Skills Evaluation
No Language Content Criteria Checklist Description Data
Finding
1.| Are al four skills adequately covered, The course ams are the students will be able to greet | Page4,
bearing in mind your course ams v someone, say the expression of |eave taking, say thank you | 5, 7,
syllabus requirements? and say sorry. There arefive partsin chapter 1, warmingup, | and 9

listening corner, speaking corner, reading corner, writing
corner.
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The course aims are the students will be able to talk about
their identity, their hobbies, and their members’ family.
There are five parts in chapter 2, warming up, listening
corner, speaking corner, reading corner, writing corner

Page
17, 19,
22, and

23

The course aims are the studentswill be able to ask for time,
date, day, and month. There are five parts in chapter 3,
warming up, listening corner, speaking corner, reading
corner, and writing corner.

Page
33, 36,
38, and

39

The course aims are the students will be able to use the
expression to mention the name and the amount of animals,
things, and public buildings. There are five partsin chapter
4, warming up, listening corner, speaking corner, reading
corner, writing corner.

Page
49, 51,
53, and

55

.| Is there material for integrated skills
work?

There is a material for integrated skills work in chapter 1.
Listening skill is integrated with speaking skill. The
students observe the pictures, listen to the teacher and
practice the dialogue with their partner.

Page 4

There is a material for integrated skill work in chapter 2.
Listening skill isintegrated with reading skill. The students
observe the pictures, listen to the teacher and read the
paragraph carefully.

Page 17
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There is a material for integrated skill work in chapter 3.
Writing skill isintegrated with speaking skill. The students
make a dialogue about their daily activities they like to do
most, then they practice it with their partner.

Page 37

There is a material for integrated skill work in chapter 4.
Listening skill isintegrated with reading skill. The students
observe the pictures, listen and repeat after the teacher.

Page 49

.| Are reading passage and associated
activities suitable for your students’
levels, interest, etc.? Is there sufficient
reading material?

In chapter 1 there is a dialogue about greeting, parting, and
thanking. The students read a dialogue, ask the teacher
about difficult words, and answer the question to improve
their understanding about the dialogue.

Page 7
and 8

In chapter 2 there is a short paragraph about self identity.
The students read that paragraph, retell the paragraph with
their own words, and answer the question to improve their
understanding about the paragraph.

Page 22

In chapter 3, there are two short paragraphs about time, date,
day, and month., the students read the paragraphs, ask the
teacher about difficult words, and answer the question to
improve their understanding about the paragraphs

Page 38

In chapter 4 there is a short paragraph about things in the
house. The students read that paragraph and answer the

Page 53
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guestion to improve their understanding about the
paragraph.

.| Is listening material well recorded, as
authentic as possible, accompanied by
background information, questions and
activities which help comprehension?

For listening material in chapter 1, it is not recorded. The
students just listen to their teacher and then practice the
dialogues in the workbook. There is aso no question about
listening which help the students comprehension.

Page 4

For listening material in chapter 2, it is not recorded. The
students just listen to their teacher and read the paragraphs
in the workbook. There is also no question about listening,
the studentsjust ask the difficult wordsto their teacher, and
retell about the identity of the two short paragraphs.

Page 17

For listening material in chapter 3, it is not recorded. The
students just listen to their teacher and then practice the
sentences in the workbook. There is aso no question about
listening which help the students comprehension.

Page 33

For listening material in chapter 4, it is not recorded. The
studentsjust listen and repeat after the teacher. Thereisalso
no question about listening, the students just mention the
name of the things they have listen.

Page 49
and 50
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.| Is material for

spoken  English
(dialogues, role plays, etc) well
designed to equip learners for real-life
Interactions?

In chapter 1, there is a dialogue between Indra and Niken
who meet on the way. The students can practice it with their
partner and they can practiceit in their daily activities

Page 5

In chapter 2, there is a dialogue between Gunawan and
Bambang who make business meeting in Surabaya. The
students can practice it with their partner.

Page 19

In chapter 3, there is a dialogue between James and Susan.
They are talking about like and dislike. The students
practice it with their partner in front of the class. They aso
can practice it in their daily activities.

Page 36

In chapter 4, there is some short dialogues between some
students. The students can practice it with their partner and
they can practice it in their daily activities

Page 51

.| Arewriting activities suitable in terms of
amount of guidance/control, degree of
accuracy, organization of longer pieces
of writing (paragraphing) and use of
appropriate styles?

The student’s task is to produce something similar based on
information given. However, it is not suitable in terms of
organization of longer piece of writing and use of
appropriate styles. Because there is no task to make
paragraph, the task just make dialogues. The student’s tasks
are make dialogues using the expressions of greeting and
parting based on the following situation, make a dialogue

Page 9
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using the expression of apology, and fill the blanks with the
suitable expression.

The student’s task is to produce something similar based on
information given. However, it is not suitable in terms of
organization of longer piece of writing and use of
appropriate styles. Because there is no task to make
paragraph, the task just write down the personal identitiy in
the coloum and compl ete the paragraph.

Page
23 and
24

The student’s task is to produce something similar based on
information given. However, it is not suitable in terms of
organization of longer piece of writing and use of
appropriate styles. Because there is no task to make
paragraph, the task just make sentences. In chapter 3, the
student’s tasks are make sentences based on the pictures and
the students write down their own schedule at school.

Page 39
and 40

The student’s task is to produce something similar based on
information given, but it is not suitable in terms of
organization of longer piece of writing and use of
appropriate styles. Because there is no task to make
paragraph, the task just make sentences and complete the
sentences.

Page 50
and 55
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Topic Evaluation

No

Language Content Criteria

Checklist

Description

Data
Finding

.| Is there sufficient material of genuine

interest to learners?

In chapter 1, The students learn about greeting, parting,
thanking and apologizing. They practice the dialogue with
their friends and a so try to make the dialogue. The students
will be more understand because they can practice the
expression in their daily life and the material is easy to be
learn.

Page 5

In chapter 2, the students learn about their identity, hobbies,
and their members of family. They read the short paragraph
about self identity and try to make their own personal
identity. It can help them to explore their self to their new
friends and adapt with new environment.

Page 22

In chapter 3, the students learn about time, date, day, and
month . They draw the clocks and write down their own
schedule at school. The students have to be able to use the
time effectively.

Page 33

In chapter 4, the students learn about the name and the
amount of animals, things, and public building. They

Page 48
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mention things around them, things in class or in their
house. They aso mention the name of buildings around the
house and the name of animals around school and house.

.| Is there enough variety and range of
topic?

Thereis not enough variety and range of topic in chapter 1.
In this chapter the student learn the material almost in the
dialogue between friends. There is no something fresh at the
moment.

There isnot enough variety and range of topic in chapter 2.
In this chapter the student learn the material in picture,
dialoge, and short paragraph. In this chapter there is not
spesific material about families and there is little material
about hobbies.

There is not enough variety and range of topic in chapter 3.
In this chapter, the student learn material amost using the
pictures. There is no something fresh at the moment, like
new accident or public figure.

There is not enough variety and range of topic in chapter 4.
In this chapter, the student learn material almost using the
pictures. There is no something fresh at the moment, like
new accident or public figure.
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.| Will the topics help expand students’
awareness and enrich their experience?

In chapter 1, the topics help expand students’” awareness and
enrich their experience. When the students meet the other,
they use greeting. While parting expression is used when
they are about to split up. Then thank you show their
appreciation and conveys their attitude and when they
apologize, they are telling someone that they are sorry for
the hurt they caused, even if they did not do it on purpose.

In chapter 2, the topics help expand students’ awareness and
enrich their experience. When the studentsin first semester
in Junor High School they will meet new friends and new
teachers. So, they have to introduce themself to others. The
first thing is saying their name. Then they say their age,
address, hobby, and they can tell their family member. By
learning this chapter, the students will be able to introduce
their self with confidence.

In chapter 3, the topics help expand students’ awareness and
enrich their experience. The sudents talk about time,
knowing the daysin aweek, amonthsin ayear. So they also
know the national celebtrated day and schedule in their
school and their daily life.

Page 40

In chapter 4, the topics help expand students’ awareness and
enrich their experience. The sudents find many things or

Page 49
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animals around them. For example, they can find chair,
television, cupboard, bed in their house. They also find cat,
rooster, hen, cricket, and rabbit around their house. If they
go outside, they can find many public buildings.

.| Are the topics sophisticated enough in
content, yet within the learners’
language level ?

The topic is sophisticated enough in content within the
learners’ language level. For the first chapter in their first
class of junior high school, the students learn about the
expression that used in daily conversation. It is also
compl eted with the grammar about possesive adjective.

The topic is sophisticated enough in content within the
learners’ language level. For the second chapter, the
students learn about self identity, hobbies, and members of
family. The students can improve their public speaking. It
is also related with the grammar that they learn, simple
present tense.

The topic is sophisticated enough in content within the
learners’ language level. For the third chapter, the students
learn about time, date, day, and month. They can relate the
timewith the activitiesin their daily life. It is also supported
with the grammar that they learn, adverb of frequency and
cardinal ordinal number.
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The topic is sophisticated enough in content within the
learners’ language level. For the fourth chapter, the students
learn about the name and the amount of things, animals, and
public buildings. It is supported with the grammar that they
learn, article and preposition. They also learn about asking
and giving something.

.| Will your students be ableto relateto the
social and cultural contexts presented in
the course book?

The studentswill be ableto relate the social context because
the expresson of greeting, parting, thanking, and
apologizing is commonly used in daily conversation. They
will be able to apply the material with their friends, their
family, or their neighbors. Besides that, they also be ableto
relate the cultural context because the material suitable with
Indonesian culture, like the name or the situation.

Page 4

The studentswill be ableto relate the socia context because
when they met new person, especially their new friends,
they introduce their self to them. So, each other can be
understand and more close. Besides that, they also be able
to relate the cultural context because the example of
material is Indonesian person.

Page 17

The studentswill be ableto relate the socia context because
the time, date, day, and month is commonly used in daily
activities. When the students want to tell their schedule, to

Page 41
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know their friends’ activites, make a promise, and
celebrated specia day and events they use this material.
Besides that, they also be able to relate the cultural context
because the material suitable with Indonesian National Day,
like Independence day, Kartini day.

The studentswill be ableto relate the social context because
in some daily conversation they will talk about the things,
animals, and public bulidings around them. They will ask
and give some information with their friends. Besides that,
they also be able to relate the cultural context because the
material suitable with Indonesian culture, like the name of
street (J Bunga, Jl Durian).

Page 54

.| Are women portrayed and represented
equally with men?

Women are portrayed and represented equal ly with the man.
In this chapter, it can be seen from the dialogues provides.
All of the dialogues can be used for men and women. There
are some short dialogues between a boy and a girl and also
dialogue between women.

Page 7

Women are portrayed and represented equal ly with the man.
In this chapter, it can be seen from the dialogues and
paragraph provides. There are some short dialogues
between a boy and agirl and also short identity about a boy
and agirl.

Page 16
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Women are portrayed and represented equally with theman. | Page 40
In this chapter, it can be seen from the short paragraph,

dialogues and pictures activities. Thefollowing figureisthe

pictures of daily activities

Women are portrayed and represented equally withtheman. | Page 51

In this chapter, it can be seen from the dialogues. All of the
dialogues can be used for men or women

.| Are other groups represented, with
reference to ethnic origin, occupation,
disability, etc.?

Other groups are not represented with reference to ethnic
origin, ocupation, and disability in chapter 1. There is not
text about traditiona food, dance, clothes, art or something
like that and there is not text related to job and disability.

Other groups are not represented with reference to ethnic
origin, occupation, and disability in chapter 2. There is not
dialogue or paragraph about traditional ceremony, food,
dance, clothes, art or something like that and there is not
text related to job and disability.

Other groups are not represented with refernce to ethnic
origin, ocupation, and disability in chapter 3. There is not
pictures, paragraph or dialogues about traditional food,
dance, clothes, art or something like that. There is also not
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paragraph related to disability, but there is one paragraph
that related to job.

Other groups are not represented with reference to ethnic
origin, ocupation, and disability in chapter 4. There is not
paragraph or dialogue about traditional food, dance, clothes,
art or something like that. There is also not paragraph
related to disability and job.
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